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Journal. It is to the exceptional work of our authors that we can attribute 
this year’s success. 

This year, we divided the eleven articles in our Journal into four 
distinct topical categories: Music As a Coping Mechanism, Responses to 
Systemic Injustice, Female Empowerment and Sexuality, and Critiques 
of Popular Culture. Although we divided the articles by topics, a unifying 
theme across the papers still emerged: social responses to institutional 
power. As you read through these articles, we invite you to contemplate 
the ways each of these authors engages with this topic from a unique 
perspective.

The Journal begins with a piece titled “1963 or Today, Masters of 
Destruction Permeate Our Lives: A Critique of Bob Dylan’s ‘Masters of 
War,’” in which Belinda Beaver analyzes how Bob Dylan’s popular song 
“Masters of War” illuminates the harsh realities of war and its destructive 
nature both on and off the battleýeld when Dylan composed the song and 
today. In line with a multi-disciplinary examination of music, Grace Drake  
explores the role of music during the Black Death in fourteenth-century 
Europe. She  argues that music was a method of distraction from the 
plague’s destruction in her article “Eat, Drink, and Play Music.” 

Moving away from musical analysis, the next section of the Journal 
explores activism and responses to injustice brought upon by government. 
Kent Beckman describes several key events that led to the end of slavery 
through his essay, “The Destruction of Slavery in the American Civil War.” 
In offering insight to the secession of the Confederacy, Kent discusses 
the importance of slaves as political ýgures during the Civil War, which 
ultimately inþuenced Abraham Lincoln to pass his emancipatory policies. 
Remaining in the American context, Isaac Winter examines Dr. Martin 
Luther King, Jr.’s nonviolent philosophy during the Civil Rights movement, 
speciýcally highlighting the importance of patience, compassion, and 
community during the Montgomery Bus Boycott. Evaluating systemic 
hierarchy in African education, Soýa Lyazkowska calls for a radical change 
in the way knowledge is constructed in African countries today after she 
evaluates how colonialism contributed to the uneven dissemination of 
African versus European knowledge in schools.

Our next three authors view injustice speciýcally through the 
lens of gender studies and discuss empowerment in response to social 
inhibitors and gendered norms. Krista Grund-Wickramasekera looks at 
the sexual and reproductive justice movement through portraying the 
treatment of sex work, fertility, abortion, and transgender rights by the 
United States government. Anna Hevrdejs further explores women’s roles 
in her paper “Hussite Women: Fighting More Than the Crusaders.” She 
examines how the Hussite Revolution gave women the chance to step out 
of their traditional boundaries and experience a degree of equality with 
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War. A word that everyone is familiar with, unfortunately from a rather 
young age. Wars have been around as long as there have been 

people to ýght them. Beyond the devasting destruction and loss of life, 
effects of war permeate nearly every aspect of life, even music. In fact, 
music and other forms of art are often representative of the emotions and 
cultural time in which they are produced. For me, music has been able to 
capture what I am feeling in a way that I never could. This is why I became 
interested in Bob Dylanôs song ñMasters of War.ò I ýrst heard Ed Sheeranôs 
cover of the song in a high school English class during our poetry unit. 
Already enamored by his voice, the message of the song itself struck 
something inside me. Here was a song that talked about war in a way that 
not much else did, as something that was real, destructive, and beyond the 
battleýeld. I found the song to be relevant when I heard it in 2016ðwhen 
it was already ýfty-three years old. Even today the message of the song 
holds value. Through the power of music, Bob Dylan transforms from a 
singer-songwriter to a rhetorician in his song “Masters of War.” Though 
this song was originally produced in 1963, the narrative style, the poetic 
nature of the lyrics, and the anonymity of the content illuminate the true 
nature of any war, thus keeping the message relevant well beyond the 
song’s release and even into the present day. After describing the song 
and presenting the necessary historical information, I will introduce what 
others have to say about the genre, the singer, and the song. Then I will 
outline my methodology and use those methods to evaluate the song and 
highlight the continual relevance of its message.

“Masters of War” by Bob Dylan ultimately serves as a criticism of 
American ofýcials during a time of war. The song is not merely antiwar; it 
is aimed at the people with power behind the war. Dylan makes clear his 
frustrations with leaders in his direct address approach and use of name 
calling, evident right from the start of the song: “Come you masters of war 
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/ You that build the big guns / You that build all the bombs.”1 While he is 
directing his anger at those he deems ñmasters of war,ò their speciýc identity, 
as well as that of the overall persona of the song, remains anonymous. A 
clear distinction is drawn, though, between the powerbrokers of war and 
civilians and soldiers, as seen in the lines “You play with my world / Like 
it’s your little toy.”2 The authoritative ýgures are seen as controlling the 
soldier, who has no sense of agency over his life due to the war; the soldier 
becomes a victim to the master. As a result of this, an accusatory and 
bitter tone underlies the song. This is accompanied by the use of grim 
imagery, such as “You hide in your mansions / While the young people’s 
blood / Flows out of their bodies / And is buried in the mud.”3 Lines such 
as these shed light on the harsh realities of war as a result of those who 
allow and even encourage it. Dylan contrasts the idle actions of those 
in power with the macabre scene of life on the battleýeld, driving home 
his anti-establishment mentality. These experiences that Dylan includes 
are generalized, like the persona, yet speciýc enough to make a clear 
expression of anger and frustration at the truth of the devastation of war. 
In four minutes and thirty-three seconds, Bob Dylan crafts a message that 
captures many of the feelings circulating in the song’s time of creation.

1963, when “Masters of War” was written and produced, was a 
time of great political turmoil and unrest. The immediate reality of 1963 
was the United States’ involvement in two wars: The Cold War and the 
Vietnam War. These wars were similar in their ýght against the spread 
of communism but differed in their approach. Following World War II, 
tensions were high between the USSR and the United States with fear 
of Soviet expansion. In order to combat this, the government utilized the 
containment strategyðthe foreign policy implemented to prevent the 
spread of communism through the use of outside force. However, this set 
precedents for the buildup to the arms race. In 1950, President Truman 
recommended increased military force to prevent communist expansion, 
while other American ofýcials ñencouraged the development of atomic 
weapons.”4 This resulted in the production of increasingly powerful nuclear 
weapons, leading to high stakes with the possibility of mass destruction. 
Fear among citizens ran high. Adding to this was the growing conþict across 
the ocean. While the Cold War lacked physical combat, the Vietnam War 
was a long and brutal ýght. The active involvement of the United States 
began in 1954 due to conþicts between the communist North Vietnam and 

    1    Bob Dylan, “Masters of War,” The Freewheelin’ Bob Dylan, Sony Music 
Entertainment Inc., 1963, track 3.
    2    Ibid.	
    3    Ibid.	
    4    ñCold War History,ò History.com, last modiýed October 27, 2009. www.history.
com/topics/cold-war/cold-war-history.	
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anticommunist South Vietnam.5 From the beginning, President Eisenhower 
backed South Vietnam with American military support. In 1961, President 
Kennedy increased military aid and presence in South Vietnam for fear 
of the domino theoryðif one country fell to communism, others would 
follow.6 The continual ýghting in Vietnam, only intensiýed by the ongoing 
Cold War and threat of nuclear war, caused a plummeting of morale in 
both soldiers and civilians of the United States. Additionally, the Vietnam 
War sparked large-scale antiwar movements as citizens and soldiers alike 
lacked trust in the government’s continual insistence that the war was 
just, and that the US was winning.7 The United States was being pulled in 
multiple directions in 1963, ýghting across the sea while simultaneously 
facing threats at home. Needless to say, the year was a tumultuous time, 
with high tensions and high frustrations. Due to such commotion, it is no 
accident folk music saw a revival in the United States in the 1960s. Before 



era and cultural climate than that of Dylan’s “Masters of War” the notions 
behind the political power of folk music still ring true.

In the 1960s, Bob Dylan was introduced to the folk scene by 
none other than Woody Guthrie, who sparked his extensive career as a 
musician. In fact, Eyerman and Barretta claim that Dylan viewed himself 
as “an incarnation of Woody Guthrie”  when he arrived in New York in 1961 
and began singing traditional folk music and writing his own songs based 
on current events.11 Dylanôs ýrst album was mostly traditional folk covers, 
but his second album was all original songs. Many scholars attribute 
Dylan’s success to this second album, The Freewheelin’ Bob Dylan, which 
helped to deýne him as a protest singer. ñMasters of Warò was one such 
song on this album. Greil Marcus notes that his early protest songs were 
the ones “that brought Bob Dylan into the common imagination of the 



warned the country of the dangers of a military-industrial complex. In the 
next couple of years, as Eisenhower had warned, the arms industry was 
making a fortune and “spreading money all over Washington, D.C.”16 as the 
world came closer to nuclear war. Dylan captured the anger and frustration 
of the nation in the 1960s in “Masters of War.”17 The popularity of the song, 
though, continued through the decades.

The initial positive response to Dylan’s song was not limited to 
its time of release, evidenced by the song’s popularity and multitude of 
performances throughout Dylan’s career. In 2005, Mojo magazine ranked 
it as “number one on a chart of ‘The 100 Greatest Protest Songs.’”18 This 
song, like many of Dylan’s, was able to move through time “[taking] on 
elements of those times as they moved through them.”19 The song itself 
had such a powerful message that could be applied to a multitude of 
scenarios, as evidenced by the sheer number of times it was performed 
and the context of each performance. Between 1963 and 2016, “Masters of 
War” was performed 884 times, making it Dylan’s fourteenth most played 
song out of over 500 songs.20 Whether it was performed with “a wistful, 
almost elegiac manner” the night Barack Obama was elected in 2008 or 
with fury the night John Kerry was defeated in 2004, the song has held its 
shape.21 As Marcus puts it, the song will live on because “the world has not 
run out of wars.”22 Dylan continued to perform “Masters of War” because 
the overarching message could ring true for any war. One such example of 
this is his performance of it at the 1991 Grammy Awards, which happened 
to be in the midst of the Iraqi-American war. When asked why he chose 
that particular song, Dylan responded simplyðthere was a war going on.23 
The underlying message of the song adapted well to various scenarios, 
keeping it in the public’s attention.

Another indication of the continued relevance of this song is the 
various covers that other artists have created. One example of this is 
Ed Sheeranôs cover in 2013ðthe one that initially introduced me to the 
song. ONE Campaign, an organization combatting poverty and disease, 





in looking at the structure of the lyrics and their emphasis on scene and 
agent. The narrative paradigm “insists that human communication should 
be viewed as historical as well as situational,” while also challenging the 
belief that communication must be argumentative.29 Thus, rational, moral 
stories are also valid forms of human communication.30 Dramatism is 
Burke’s method of understanding human relationships and motivations, 
based on ýve key termsðact (what was done), scene (the situation in which 
the act occurred), agent (the person or kind of person who performed the 
act), agency (the means or purpose used to perform the act), and purpose 
(the underlying reason for the act).31 I will then highlight Dylan’s deliberate 
use of language with Lakoff and Johnson’s understanding of metaphors 
as “understanding and experiencing one kind of thing in terms of another”  
and Burke’s master trope of metonymy, or the substitution of a related 
attribute for the intended concept or term.32 Finally, I will examine Black’s 
theory of persona regarding the anonymity of the content and relatable 
nature of the materials. Following this analysis, I will evaluate the overall 
message of the song with aspects from both the truth and artistic criterions, 
from Campbell’s and Burkholder’s Critiques of Contemporary Rhetoric. By 
the end, I will have made my claim that Bob Dylan is worthy of the title of 
rhetor and that his song “Masters of War” has a powerful message that 
resonates throughout time.

While “Masters of War” is a song, it lacks the traditional structural 
qualities of a song and more closely aligns with that of a narrative. The 
form is similar to Campbell’s and Burkholder’s narrative-dramatic structure, 







structure our language, thoughts, and behavior. Oftentimes, we encounter 
metaphors in our day to day lives without even realizing it because we take 
metaphors for granted. “Masters of War” utilizes ontological metaphors, 
metaphors which give concrete substance to ideas and emotions, serving 
to “deal rationally with our experiences.”48 Symbolic language such as this 
is effective in its ability to ground intangible concepts and abstractions. 
Dylan does this when he writes “You’ve thrown the worst fear / That can 
ever be hurled.”49 Fear is such an abstract concept, making it extremely 



biological identiýers, thus emphasizing their human nature, he is also 
claiming to know their plan and their purpose. In this way it is interpreted that 
the “masters of war” realize the destructive nature of war yet still proceed 
with it anyway. Additionally, speaking of the brain or the eyes is easier to 
comprehend than grasping at thoughts and emotions. The humanity of 
the ofýcials is further emphasized in the next use of metonymy: ñYou ainôt 
worth the blood / That runs in your veins.”53 Now Dylan represents the life 
of the ofýcials as blood. He is again reducing them to biological aspects 
that every person has, thus illuminating that they are human, just like the 
soldiers who actually ýght in the war. In emphasizing their humanity, the 
notion that the ofýcials should face human consequences is revealed, as 
evidenced by the harsh ending of the song in wishing for their death. The 
overall use of metonymy is effective in its ability to reduce the power of the 
ofýcials behind war by representing their thoughts, goals, and overall life 
as human characteristics that are inherently the same in everyone.

The ýnal aspect contributing to the lasting message of ñMasters of 
War” is the anonymity of the persona and the generality of the supporting 
materials. Together, these components can continually recreate an 
audience depending on the time period the song is examined in. For this 
claim I am drawing on Edwin Blackôs deýnition of personaðthe author 
implied by the discourse. This persona is both a performance and an 
artiýcial construction.54 The persona that Dylan exudes throughout the 
song is that of a young, anonymous soldier. As I have noted previously, 
the persona is built through division from the “masters of war” with Dylan’s 
contrasting pronounsðyou versus me. The soldier is continually seen as 
a victim of the ofýcials, such as in the lines ñYou play with my world / Like 
it’s your little toy.”55 This persona is abstracted from a particular individual, 
instead standing for the collective group of soldiers as a whole. It is a 
regular person taken out of their personal life to ýght in a war, as many 
could have been at that time. Dylan further builds the persona later with 
“You might say that I’m young / You might say I’m unlearned.”56 This role 
of soldier can be given to anyone, despite age or skill level. Keeping the 
persona of the song anonymous allows for a greater identiýcation, and 
thus impact, within “Masters of War.”

Bob Dylan’s “Masters of War” has gathered a large audience over 
time, due to its continually relevant message. Black refers to the audience 
as the second persona, or “implied auditor.”57 This audience is the one that 

   53   Ibid.	
   54   Edwin Black, “The Second Persona,” Quarterly Journal of Speech 56, no. 2 
(1970): 88.
   55   Dylan, “Masters of War.”
   56   Ibid.
   57   Black, “The Second Persona,” 89.
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is implied by the discourse itself, based on ideology. Bob Dylan’s initial 
audience seems to be the ofýcials due to the direct address technique: 
“Come you masters of war.”58 However, digging deeper, Dylan appears to 
be appealing to anyone who may agree with his claims, evidenced by the 
generality of his examples that are widely relatable. In 1963, teenagers 
and young adults were drawn to Dylan’s music because it was able to 
“draw on their own unshaped anger and rage, terror and fear, and make it 
all real, even make it poetry.”59 Dylan does this through his insistence on 
depicting the truth of war in his supporting materials. He does not mask 
any of the brutalities of war when he says, “While the young people’s blood 
/ Flows out of their bodies / And is buried in the mud.”60 Illustrating just how 
devasting war can be, Dylan appeals to anyone who is affected by it, which 
is everyone because war is not limited to the battleýeld. War affects those 
at home, even mothers with a “Fear to bring children / Into the world.”61 
This experience, and others like it provided by Dylan, presents the shared 
belief that war is often more destructive than productive. The effects are 
widespread and felt by everyone. While Dylan is speaking about the wars 
at the time the song was produced, these same experiences are true of 
any war, therefore his audience is not limited to the historical context of 
1963. Identifying with the ideology of the persona and the depictions of war 
as I have highlighted in “Masters of War” allows for an audience to connect 
with the song any time the world is facing some form of turmoil, whether it 
be war or extreme poverty.

Though “Masters of War” came about as a response to a particular 
event, its commitment to the truth and its artistic elements keep the song 
relevant beyond this singular occurrence. One effective method in evaluating 
a text is its adherence to the truth, for good rhetoric is “rhetoric that upholds 
the truth.”62 As I have noted, Dylan adheres strongly to illustrating war in all 
of its harsh reality. His examples of lived experiences of soldiers, though 
anonymous and relatively general, portray an accurate representation 
of war; these are consistent with any war, whether it is 1963’s wars or 
any other war in the last ýfty years. Dylan presents a symbolic reality in 
“Masters of War,” one that is shared between him and his audience since 
the song’s release. Additionally, the manner in which Dylan presents this 
reality serves as a means of judging the text. The artistry of a particular 
discourse, especially vivid description and depiction, “awaken the senses 
or emotions of viewers and listeners.”63 As I have explained, Dylan relies 

   58   Dylan, “Masters of War.”
   59   Marcus, “Stories of a Bad Song,” 6.
   60   Dylan, “Masters of War.”
   61   Ibid.
   62   Campbell and Burkholder, Critiques of Contemporary Rhetoric, 114.
   63   Ibid., 122.
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heavily on imagery, interweaving it throughout the song to depict war in 
its true nature and the true nature of those that oversee war. This is highly 
effective for him because he is able to reach a wide audience by appealing 
to their emotions. His powerfully poetic lyrics draw people in and keep 
them enamored throughout the entirety of the song. Other effective artistic 
strategies are a powerful narrative development, the creation of a persona, 
and a skillful use of language.64 Dylan is seen doing all of these in “Masters 
of War.” Together these elements are effective because they allow for 
an identiýcation within the narrative of the song that is not restricted to 
one particular type of person or one particular timeframe. Evident in its 
adherence to the truth and the power of its poetics, “Masters of War” 
conveys a continually important message. The reality of war transcends 
the historical context around the song’s release because the world has not 
run out of wars to ýght, thus ñMasters of Warò continues to have something 
important to say.

In the ýfty-six years since Bob Dylanôs ñMasters of Warò was 
produced and released, the message of the song has remained relevant 
due to the lyrics’ narrative structure, poetic elements, and the anonymous 
content. Dylan held nothing back in depicting the true nature of war and 
calling out those responsible for it in such a way that makes it appropriate to 
deem him a rhetorician. The song came about as a response to the cultural 
climate of 1963ðone of great political turmoil and civic unrest because of 
the multiple directions the United States was being pulled in as a result of 
the Cold War and the Vietnam War. Dylan captured the emotions of many 
people in “Masters of War.” He used folk music in his own way to sing about 
then-current events but managed to do so in such a way that transcends 
the immediate context. The song even extends beyond a response to 
war; Dylan, and other artists, have performed the song in other times of 
change and turmoil as a call to action. The story-telling style of “Masters 
of War” and its relatable persona helped contribute to this widespread and 
continually growing audience because of the easy identiýcation within the 
song. Harsh depictions of war and severe condemnations of ofýcials can 
be applied to any time period. What came about as a reaction to the world 
around Dylan was a powerfully poetic message that persists. Bob Dylan 
captured the true nature of war while not-so-subtlety calling out those who 
allow it to happen. His song forces us to confront the truth that engaging 
in war is a choiceðone that has consequences that extend far beyond the 
battleýeld. As long as humans continually make this decision, this song will 
be relevant. The world has not run out of wars, and unfortunately, it does 
not seem likely it ever will. 

   64   Ibid., 123ï4.
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The ýrst pandemic episode of plague which devastated Europe in 
1348 left the few remaining citizens terriýed and confused after a 
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to the ballata  genre.1 The poetic and musical genre was quite new and 
secular in nature, beginning as a dance genre but evolving into an art 
song. In addition to ballate in The Decameron, Boccaccio also wrote the 
text to madrigals,2 which were set by different composers of the time.3  
Although The Decameron is a work of literature, music played an important 



party in the streets as the city is destroyed.6 
Music is central throughout The Decameron, and the only lute 

player of the brigata, Dioneo, represents those who abided by the saying 
“Eat, drink, and be merry, for tomorrow you may die” in order to cope with 
the plague.
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poetry which he set to music, making him favorable among other poets 
and writers. He is widely regarded as one of the most notable composers 
of the fourteenth century, and by exploring his works one can understand 
the changes in music as a whole during this time.12

The ballata genre and virelais genre, which are nearly synonymous, 
are crucial to the development of secular music, and by the mid 1300s 



Machaut’s “Messe de Nostre Dame,” which was composed within sixteen 
years post Black Death, retain elements from these secular genres, such 
as isorhythm.15 Overall, these elements that were present in his later music 
were considered imperfect by medieval standards, but were utilized in a 
deliberate way to glorify God during a time when Machaut felt that he was 
forgotten. The contrapuntal quality of this mass can be interpreted as a 
tribute to the divine order of God perhaps being restored after the Black 
Death had ended.

While God was not widely viewed as a remedy for the plague, Remi 
Chiu notes that often “doctors prescribed song as a prophylaxis to the 
disease.”16 One Italian physician, Niccolo Massa, stated that it is vital to 
listen to beautiful music and look at beautiful art in order to ýght the Black 
Death, introducing the idea of music therapy in order to lift one’s spirits 
during a tumultuous time. When the outbreak began to take many lives

 

in 1348, the city of Pistoia issued an ordinance which stated that the use 
of town criers or drummers to summon citizens to a burial was illegal.17 At 
least for common people, music was no longer allowed to be associated 
with death after the passing of this ordinance. Neither prayer nor medicine

 

at the time were able to effectively ward off the plague, so doctors and city 
ofýcials advocated for the use of music to make the best of the situation.

Physicians prescribed all behaviors that would bring joy, and Remi 
Chiu writes that these include “socialisation, games, storytelling, beautiful 
objects and joyous music.”18  The brigata of The Decameron embody these

 

remedies as they spend their days assigning each other the role of Queen 
or King for a day and ýlling their journey with stories and songs. Machautôs 
secular music explores a variety of emotions within the overarching theme 
of love. His virelais composed after the year 1349 especially encompass the

 

theme of courtly love, which was considered noble and elegant. Although 
he was troubled by the thought of the crumbling of a godly society, he still 
utilized music to showcase earthly beauty, just as medieval plague doctors

 

prescribed it as a rudimentary form of therapy. Highlighting the joy and 
beauty of love, as well as the beauty of love lost, was perhaps a coping 
mechanism for Machaut, just as it was for the ýctional but historically 
based Dioneo. 

These themes of courtly love are present in Machaut’s post 1349 
virelai, ñAy mi! Dame de Valour.ò The ýrst verse of the poem reads,

   15   An isorhythm is a repeated rhythmic pattern that is juxtaposed with other 
rhythms, creating a full musical texture.
   16   Remi Chiu, “Music, Pestilence and Two Settings of O Beate Sebastiane,” Early 
Music History 31, (2012), 154.
   17   Ibid.
   18   Ibid., 159.	
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Most gentle creature.
How can your tender sweetness
Be so hard towards me.
When my heart, my body and my love
I have given you without reward
And without regret?
Now you keep me in langour
Of which I fear I will die.19 

The associations with love and death in his post Black Death secular music 
are characteristic of other courtly love poems and songs, and although 
he sings of earthly love, he does so in an honorable way. Judith Kraft’s 
recording of this virelais illustrates the somber tone through the choice 
to record the song with a single male voice with no accompaniment.20 
It may have been sung this way, or it would have been sung with vocal 
accompaniment singing either a drone or slower notes underneath the 
melody. Although there are moments where a pulse can be heard, the beat 
is unsteady and free þowing, which does not make for an effective dance 



masses of the Middle Ages, “Messe de Nostre Dame,” during the recovery 
period after the plague. Although there are differences between the lustful 
music performed by Boccaccioôs ýctional luenist Dioneo and the courtly 
love virelais of Machaut, both ultimately serve as a coping mechanism 
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T he Confederate States of America (Confederacy or C.S.A) seceded 
to defend their rights, including their right to own slaves, in 1861. The 

American Civil War that ensued after the secession ironically ended 
slavery rather than preserved it. In this paper, I will use the collection 
of primary sources in Free at Last: A Documentary History of Slavery, 
Freedom, and the Civil War edited by a group of leading historians, as well 
as the source Confederate Reckoning: Power and Politics in the Civil War 
South by historian Stephanie McCurry, to analyze several key events and 
ideologies that contributed to slavery’s end in the U.S. The emergence 
of slaves as a politically relevant force during the Civil War contributed to 
their freedom. Slaves political relevance began with Confederates fear of 
their own slaves. Slaves practicality as guides and informants encouraged 
Union ofýcers to keep slaves within their lines, which enabled Lincoln to 
enact gradual emancipatory policies, such as the Conýscation and Militia 
Acts. The use of slaves against the Confederacy eventually lead to the 
passing of the Emancipation Proclamation on January 1, 1863, which 
further inspired slaves to join the Union force. The military dominance 
of the Union combined with freed slaves signaled not just the end to the 
Confederacy, but also to the institution of slavery that the Confederacy 
perpetuated. The destruction of slavery was spurred by the Confederate’s 
decision to secede, which cultivated the emergence of slaves as salient 
political ýgures during the Civil War, increased sensitivity of soldiers to the 
plight of slaves, and placed outside pressure on the institution of slavery 
from both the Union’s invasion and Lincoln’s Emancipation Proclamation.

For slavery to end, misconceptions of it being mutually beneýcial for 
the slaves and slave owners had to be recognized. The Civil War forced 
slave owners and white southerners to abandon their long-held argument 
that slavery was based on paternalism and exposed the true relationship 
between the slave and master, which was a mutual fear of each other. 
Historian Stephanie McCurry explains, “War…was often part of a larger 

The Destruction of Slavery 
in the American Civil War
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crisis in which slaveholding regimes were pressed to take ‘account…of 
social forces hitherto excluded from political life.’”1 The Civil War forced 
the Confederacy to acknowledge the political power of slaves and the 
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an enraged planter wrote to General George F. Shepley that his slaves 
were in a state of open rebellion: “One of the revolted named Auguste, 
demanded from the overseer his gun…In reply to M[r.] Smith’s question, 
‘if he had a pass,’ he said Gen. Dow had given him free papers which 
he produced.”13 Abolitionist Union ofýcers, such as General Dow, gave 
slaves under Union protection free papers to further emancipate slaves 
in the U.S. The strained relationship between Union slaveholders and the 
Union military was highlighted when Colonel Smith D. Atkins of the 92d 
Illinois regiment refused to return runaway slaves who came within his 
unit. Atkins saw the slaves under his command as a practical asset. The 
press comments, “At Winchester, on the road to Lexington, the citizens 
threatened, with the aid of the 14th Kentucky to ‘clean out,’ the Illinois boys. 
Col Atkins accordingly marched through the town with ýxed bayonets and 
loaded guns.”14 The drama that unfolded between Union slaveholders and 
the military at Winchester that had previously been contained to written 
complaints had exploded into tangible threats of violence following Atkins 
emancipatory efforts. Colonel Smith wrote to General Gillmore of the 
Union that “I am under orders to proceed southward with my command, 
and I do not know at what moment I may ýnd the enemy, and I cannot 
afford to piddle away my time in hunting up niggers or in replying to bills 
in chancery ýled against me.ò15 Atkins refused to return slaves because 
he was commanding a military unit, and thought that being caught in the 
controversy regarding returning slaves inhibited his combat effectiveness.

The strong emotions surrounding the expectation of the Emancipation 
Proclamation explicitly betrayed the oppression of the institution of slavery 
to both planters and African Americans. A Louisiana planter, Pierre Soniat, 
feared insurrection, which he would not need to fear if masters and slaves 
truly had a cooperative relationship as the Confederates claimed. Soniat 
explains, 

“[Slaves] imagine that they are to be freed by Christmas. 
Vague reports are spread about what they intend, taking 
whatever weapons they can ýnd, to come in vast numbers 
and force the federal government to give them their 
freedom…The negro regiments being organized and armed 
are especially to be feared.”16

   13   “John C. P. Wederstrandt to General George F. Shepley, September 19, 1861,” 
Free at Last, 72ï3.



Soniat worried that slaves would rebel if the Emancipation Proclamation 
did not happen. This shows that many planters did not believe Lincoln 
would free the slaves, but also believed that slaves had the power to 
free themselves if armed. Union ofýcers of color asked General Banks 
to allow African Americans in the Union military to celebrate the coming 
Emancipation Proclamation: “We…respectfully ask of you th privirliges of 
Salabrating Th ýrst Day of January th 1863 by a Large procesion on that 
Day & We wish to pass the Head quarters of th Union ofýcers high in a 
authority.”17 The very existence of this letter points to the progress made 
toward ending slavery before the Emancipation Proclamation. Free African 
Americans who served the Union corresponded with white Union military 
ofýcers about having a celebration, which included the white Union ofýcers 
themselves.

The Emancipation Proclamation ofýcially ended the institution 
of slavery within the Confederacy on New Year’s Day in 1863. The 
Emancipation Proclamation changed the primary goals of the war to 
emphasize ending slavery. However, as McCurry explains, “it took military 
victory to secure emancipation.”18 Lincoln’s Proclamation could only be 
enforced through Union military action. Just days after the Emancipation 
Proclamation, a group of black men who served in the Union military, acted 
to free their families in North Carolina. Edward Stanley, a unionist who 
was military governor, protested: “A band of negroes & soldiers, ‘armed’, 
visited the premises of a Mrs. Page of that town, and carried away several 
negroes…They were very insolent in their conduct and threatened to have 
the town shelled if they were interfered with.”19 African-Americans acted 
with a newfound authority after the Emancipation Proclamation as they 
worked to free those still enslaved. The Emancipation Proclamation may 
have provided the legal spark necessary to end slavery, but it was the 
tangible actions of freed slaves and soldiers systematically freeing their 
families and friends that eradicated the institution of slavery.

The Emancipation Proclamation further pressured the Confederacy 
as it aided the Union’s war effort through turning slaves to the Union cause. 
McCurry explains, “By the spring of 1863 the Union Army was recruiting 
aggressively in Confederate territory.”20 Even the Confederate ofýcers 
realized that the Union military was a liberating force and that if they did 
not move their slaves away, they would be forced to ýght them. General 
E. Kirby Smith of the Confederacy explained, “Our plantations are made 

   17   “J. M. Marshall and Henry Clay to General Nathaniel P. Banks, December 22, 
1862,” Free at Last, 85.
   18   McCurry, Confederate Reckoning, 314. 
   19   “Edward Stanley to Federal Military Commander, January 20, 1863,” Free at 
Last, 98.
   20   McCurry, Confederate Reckoning, 319. 
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his recruiting stations, and unless some check can be devised, a strong 
and powerful force will be formed which will receive large additions as he 
advances on our territory.”21 The Confederacy’s largest asset was becoming 
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Knowledge is generally understood as the acquisition and use of 
information through experience and education. It is crucial for human 

development and progress. But the production of knowledge, a shared 
human ability, has often been transformed into and understood as solely 
the production of valid knowledge, often constricted by the constraints of 
how valid knowledge must be produced, who can produce it, and most 
importantly, how it is deýned. Furthermore, these distinctions of knowledge 
and the production of knowledge often are reþective of other institutionalized 
power dynamics. As Arowosegbe states:

While knowledge is power, given the unequal distribution of 
global economic, military and political resources, unequal 
access to knowledge is a major part of the asymmetries 
of power that historically underline NorthïSouth relations. 
Consequently, and for the same historical reasons, countries 
controlling the concentration and possession of such 
resources naturally dominate the global production and 
dissemination of knowledge.1 

Reþecting on such considerations, I intend to assess one contextualized 
aspect of knowledgeðthe production of knowledge about Africað
primarily through the works of Malawian historian Paul Zeleza. To start, 
I will summarize his key discussions on the unequal share of Africans in 
the ñinternational political economy of knowledge production,ò speciýcally 
about Africa, followed by his argument for the need to increase African 
publishing and dissemination, both nationally and internationally.2 This 

    1    Jeremiah O. Arowosegbe, “African Scholars, African Studies and Knowledge 
Production on Africa,” The Journal of the International African Institute 86, no. 2 
(2016): 325.
    2    Paul Zeleza, “Manufacturing and Consuming: African Libraries and Publishing,” 
Development in Practice 6, no. 4 (1996): 251.

Expanding Our Understandings 
of Knowledge(s):
Plurality Beyond Coloniality

[ Sofia Lyazkowska ]



Lyazkowska   31

all must be understood within the context of coloniality, the denial of 
agency; the imposition of a people, a society, or a culture into an object 
of another’s worldview, hierarchy, history, future, and fundamental 
understanding. Coloniality’s foundation was the construction of race as 
biological difference within a hierarchy.3 Such was the impact and nature 
of imperialism and colonization, which were based upon the fundamental 
beliefs of the superiority of Europeans and the cultural contempt of non-
European societies. 

The ýrst section will attempt to contextualize Zelezaôs arguments 
through discussing how and why there came to be such an uneven 
production of knowledge by Africans, in reference to published works, and 
why the call for greater African scholarly production, especially aimed at 
knowledge about Africa, is a necessary and righteous argument. In the 
second section, I aspire to complicate and bring to light the intricacies that lie 
in emphasizing scholarly produced knowledge as the most fruitful method 
to counter coloniality, discussing how exalting academic knowledge can 
fall into the trap of the hierarchy of knowledge, itself a relic of coloniality. 
To conclude, I will assess how a radical and novel understanding of 
knowledge(s) is necessary and long overdue, and how this can be a key 
in overcoming the coloniality of knowledge that has become so deeply 
embedded as a result of the imperialist project.

Historical Contextualization of the Coloniality of Knowledge
Imperialism and colonialism were processes through which Europeans 
constructed and invented both themselves and those that they 
encountered. Such an argument is well represented in inþuential works 
such as The Invention of Africa by V. Y. Mudimbe, The Wretched of the 
Earth



conquest and domination by Europeans of the other.5 Thus, the superiority/
inferiority binary of the dominator/dominated was constructed to seem 
like the outcome of the natural state of relations between white and non-
white.6  Therefore, it imposed this binary upon all that related to those who 
were non-white, such as their culture, knowledge, and systems.7 Ndlovu-
Gatsheni discusses a concept introduced by Boaventura de Sousa Santos 
called the “abyssal thinking.”8 This concept describes the perception that 
upheld the imposition of a category of humans into these binaries, meaning 
“an imperial reason that reduced some human beings to a sub-human 
category with no knowledge.”9
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reveals one manifestation of this through the examination of a survey of 
world historiography in which the African history of Egypt is incorporated 
into the Western history and the African Islamic history is attributed simply 
to Islamic history.13 Furthermore, the deeply inþuential Pan-Africanist 
works of W. E. B. Dubois are called the beginning of “European-American 
historiography of Africa,” all while Western history takes up the most space 
and prominence throughout the work.14 Additionally, Zeleza discusses 



traditional to modern. This single path of social evolution places the Western 
“modern” society as the guide and teacher to all other societies, which are 
assumed to be simply in the earlier stages of civilization, from which they 
can progress only by following the footsteps and guidance of the West. 
Such a perception of linear historical development is reþective of and based 
on the “idea of Europe as a teacher of the world and the idea of Africa as 
a pupil” which formed the basis of the civilizing missions of the imperialist 
and colonial encounters.19 Such distortions of Africa’s history and culture 
are rooted in what V.Y. Mudimbe (1988) calls the “colonial library,” which 
is the Africa that was invented and constructed throughout the process 
of imperialism and colonialism: “Europe’s social imaginary of its ultimate 
‘Other.’”20 Zeleza describes how Mudimbe aptly focuses on how such a 
construction occurred through the framework of “Eurocentric categories 
and conceptual systems, from anthropology and missionary discourses to 
philosophy, an order of knowledge constituted in the sociohistorical context 
of colonialism, which produced enduring dichotomies between Europe 
and Africa.”21 The knowledge constructed within these diverse domains 
by Europeans throughout their colonization of Africa functioned to afýrm 
their search for difference and their perception of European superiority. 
This knowledge then served as a justiýcation for the civilizing missions and 
colonial governments enacted within Africa and as a conýrmation of the 
Eurocentric belief that Europeans must teach others their ways.

Countering the Coloniality of Knowledge About Africa
In the context of such enduring constructions, the perpetuation of 
knowledge about Africa rooted within colonial distortions is an incredible 
travesty to both the human societies of the world and those within Africa, 
as it disýgures the genuine richness of our collective humanity through the 
continuation of false narratives. While there have been incredible strides 
to destroy such dominant narratives, coming from within and outside of the 
continent, there exists a damaging perpetuation of knowledge on the Africa 
invented through the colonial and imperial domination. Zeleza discusses 
the constraints that have hampered African publishing and the impact this 
has had on the limited information available to Africans and the outside 
world about Africa that comes from Africans themselves.22 This manifests 
itself in African libraries whose collections are based on Western libraries, 
university and research libraries with low levels of journal subscriptions 
(which in the case of receiving library aid are given books and journals 
that are European and North American), and subscriptions to databases 

   19   Ndlovu-Gatsheni, Epistemic Freedom in Africa, 6.
   20   Mudimbe, The Invention of Africa, quoted in Zeleza, “Banishing the 
Silences,” 4.
   21   Zeleza, “The Inventions of African Identities and Languages,” 16.
   22   Zeleza, “Manufacturing and Consuming.”
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shed their inferiority complexes about their own work by 
publishing, without apologies, in journals they control; by 
reading and citing each other; by demonstrating a greater 
faith in their own understanding of their complex and fast-
changing societiesðfor no one else will do that for them.31

In such a way, Zeleza makes a compelling argument for publishing as 
the means for Africans to regain control over the history of, reality of, and 
knowledge about Africa.

Constraints of Scholarly Publishing
While publishing does not necessarily mean scholarly publishing, scholarly 
works are often the most elevated, especially in the context of changing 
dominant narratives, which is why I will assess this aspect. Though 
scholarly publishing certainly offers one route to dismantling the coloniality 
of knowledge about Africa, it is fundamentally crucial to recognize that it is 
not the only way, nor even the best way. Such reþections must be made 
in consideration of the coloniality of knowledge itself. Zeleza contends 

that higher education is “historically the most important site of knowledge 
production,ò a valid justiýcation for his emphasis on scholarly publishing.32 

Yet, it is necessary to recognize how such an emphasis on scholarly 
production can become a victim to the same coloniality of knowledge that
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nature, the object of their study.”33 In recognition of this, there must be caution 



These characteristics are themselves revelatory of how knowledge is 
deeply intertwined with and dependent on the worldview of the society 
that it is derived from, as they are representative of an inherently Western 
conception of the world. Due to this, it is crucial to recognize that there 
are different forms of knowledge that arise from disparate worldviews, 
cultures, and experiencesðnot simply reducible to a hierarchyðbut that 
can be represented and understood through the concept of knowledges.

Indigenous Knowledges
In an attempt to discuss the characteristics of indigenous knowledges 
and ways of knowing that distinguish them from Western knowledge, we 
must emphasize the most common characteristics. Breidlid discusses the 
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within a hierarchy of validity, there must be a recognition of the plurality of 
knowledges, each rooted within their cultural context.43 This is not to say 
that there are distinct, separate knowledges that have mutually exclusive 
ways of understanding and criteria, because cultures and ways of life, 
themselves, are not so neatly separated, nor so stable.44  It is to recognize 
that knowledges and cultures have permeable boundaries, where one way 
of thinking and being is only as valid as it is applicable and useful, without 
binaries or hierarchies among them. Ultimately, we need to realize that 
there is simply the incredible diversity of humanity that must be appreciated 
and understood on its own terms, in its own context.

In light of the recognition of the plurality of knowledge(s), we can 
reconsider how to counter the coloniality of knowledge, especially about 
Africa. As mentioned, the promotion of scholarly publishing is an important 
path, but it is one that must be understood within its context as having 
limitations and constraints. It is also to be understood that this is simply one 
of many paths, just as the African scholarly representations of Africa are but 
one portion of society’s perceptions. To quote the decolonial revolutionary 
Frantz Fanon, “nobody has a monopoly on truth . . . the search for truth in 
local situations is the responsibility of the community.”45 Such a perception 
allows us to recognize the need to caution against exalting academic 
publishing as the best means to counter the coloniality of knowledge 
about Africa. It forces recognition of the diversity of people’s ways of living, 
which are likely to produce divergent ways of understanding, resulting in a 
plurality of knowledges that are representative of their respective realities. 
In such a context, the effective countering of the coloniality of knowledge 
about Africa can only be the result of the opening of dialogue with the 
diverse populations and societies of Africa. Therefore, all may contribute 
to the shaping of shared, divergent, and constantly in þux conceptions of 
their culture, history, and society.

Expanding Notions of Libraries
One illuminating example of honoring the knowledge produced by all 
sections of society is by widening of our understanding and conceptions 
of what a library is, referring to where knowledge can be acquired. Cherry-
Ann Smart offers a novel conception of a library that incorporates the 
knowledge and memories of enslaved Africans transported to the New 
World, with a speciýc focus on ñAfricans brought to the West Indies between 
the 1650s and the 1850s.”46 The basis of her argument is that enslaved  

   43   Paul Feyerabend, Farewell to Reason (London: Verso, 1987). 
   44   Ibid., vïvi.
   45   Frantz Fanon, The Wretched of the Earth (New York: Grove Press, 1963), 139.
   46   Cherry-Ann Smart, “African Oral Tradition, Cultural Retentions and the 
Transmission of Knowledge in the West Indies,” IFLA Journal 45, no. 1 (2019): 17.



Africans brought with them a repository of knowledge, skills, and talents 
that were passed down through generations, producing novel technologies 
and techniques in their new localized context.47 This is assessed in the 
context of Whiteôs deýnition of library that is ña means by which we can 
gain access to knowledge.”48 In conclusion, the transmission of knowledge 
by enslaved Africans is representative of these enslaved African’s roles as 
libraries, through their facilitating of access to knowledge. This is implicative 
of the incredibly varied sources of knowledge that exist. These imposed 
hierarchies based on credentials, such as scholarly produced knowledge, 
distort the reality that there is not a section of society without a valid claim 
to knowledge whose speciýc perceptions and conceptions are crucial for 
understanding their society, and our human society, as a whole.

Conclusion
Producing knowledge is a human ability, which historically has had binaries 
and hierarchies imposed upon it, distorting its reality. Perceptions such as 
the beliefs that there is only one way to acquire knowledge, that there is one 
universal way of knowing, or that there is an objective, universal knowledge 
to be discovered, have mutilated knowledge. To counter this coloniality of 
knowledge there must be a recognition of the extremely contextual nature 
of all knowledge: socio-historical, cultural, individual, etc. In attempting 
to dismantle the coloniality of speciýcally African knowledge, the call for 
an increase in scholarly production offers one valid means for doing so. 
As a method, scholarly production offers unique limitations and important 
considerations, such as its commonly Western epistemic roots and its 
historically dominating position within the illusory hierarchy of knowledge. 
In consideration of this, we should feel pushed to truly recognize how 
claims to knowledge cannot and should not be monopolized, as all sections 
of society are entitled to them. Recognizing this leads to the realization 
that the plurality of knowledges within societies and among societies are 
manifestations of diverse, yet equally valid conceptions of reality. Ultimately, 
it is only through celebrating, disseminating, and appreciating the incredible 
diversity of humanity and its resulting knowledges that can offer a path to 
any meaningful dismantlement of the coloniality of knowledge.

   47   Ibid.
   48   Ben White, “Guaranteeing Access to Knowledge: The Role of Libraries,” WIPO 
Magazine, August 2012, quoted in Cherry-Ann Smart, “African Oral Tradition, Cultural 



During the Montgomery Bus Boycott, one of the volunteer drivers asked 
an old woman walking along the sidewalk if she wanted a ride to her 

house. The old woman responded that she was “not walking for [herself…
but] for [her] children and grandchildren.”1 This vignette shows the power 
of nonviolent resistance during the Civil Rights era, and how laws can be 
protested by engaging in acts of civil disobedience. Through Dr. Martin 
Luther King Jr.’s speeches and his leadership during the Montgomery Bus 
Boycott, he explains that the non-violent movement shows its strength for 
both individuals as well as for the entire group’s efforts. In his speeches 
“Nonviolence: The Only Road to Freedom” and “Pilgrimage to Nonviolence,” 
King writes that the individual can gain a better understanding of one’s 
self through incorporating the idea of satyagraha2 into one’s support 
of integration efforts on a national scale and in local communities.3 Dr. 
King emphasizes the success of the Montgomery Bus Boycott as a way 
in which groups of people engage in direct actions to combat institutions 
perpetuating injustice and immorality across the country. For both the 
individual and the group, Dr. King remarks that there is a virtuous and 
practical urgency to carry out nonviolent efforts for the beneýts of future 
generations. Dr. Kingôs detractorsðincluding Malcolm Xðclaim that 
nonviolence is a timid strategy, and are convinced that violence is the right 
way to retaliate against institutional racism. However, this does not deter 
Dr. King and other leaders of the Civil Rights Movement from organizing 
marches and boycottsðshowing the power of nonviolence methods to 
enact change within American society.

    1    Clayborne Carson, ed. “Chapter 8: Violence of Desperate Men,” in The 
Autobiography of Martin Luther King, Jr., (New York: Grand Central Publishing, 1998), 
65ï66.
    2    When satyagraha is broken up into two words, “satya is truth which equals love 
and graha is force.” When they are put together, “satyagraha means truth-force or 
love-force.”
    3    Martin Luther King Jr. “Pilgrimage to Nonviolence,” in Martin Luther King, Jr., 
Malcolm X, and the Civil Rights Struggle of the 1950s and 1960s, edited by David 
Howard-Pitney, (Bedford/St. Martin’s, 2004), 43.
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ýnd a greater sense of self and acquire ñnew self-respect.ò10 In addition, 
practicing satyagraha conýrms an entrenched belief in an individualôs 
nonviolent actions. Jo Ann Robinson is a prime example of an individual 
who showed these characteristics during the Montgomery Bus Boycott. 
Her devotion to her roles as both a planner of the boycott and a driver 
during the boycott shows how an individual can engage in courageous and 
righteous behavior to improve a community.11 The idea that nonviolence 
can be branded weak or ineffective is a misconception that Dr. King says 
can be corrected through improving one’s personal relationships with 
one’s self. In “Letter from Birmingham Jail,” Dr. King talks about this idea 
in relation to self-puriýcation.12 In order for these messages to be effective 
during the Montgomery Bus Boycott, Dr. King believes in the individual’s 
ability to use nonviolence as a technique to combat social injustices in the 
community, and ultimately, “to adopt nonviolence later as a way of life.”13

Overall, the Montgomery Bus Boycott showed how non-violent 
methods work with a whole system of support working to combat 
the institutions perpetuating oppressive ideas and laws in America’s 
communities. In his autobiography edited by Clayborne Carson, Dr. King 
details the massive group effort from members of the MIA that helped 
their movement become a success. Dr. King notes that events like the 
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What makes sex work illegal? Should law-makers control my access to 
contraception? Do I have the right to have an abortion? As the topic 

of sex continues to be taboo, we may never truly get an objective look at 
the justice behind these situations. Sexual stigmatization is not the only 
barrier in the search for intersectional commentary, for adequate exposure 
to the topic of sex and reproduction is shielded by cultural norms, religious 
values, and, most importantly, accurate and holistic education. In the 
United States, sexual taboo has invoked an intruding patriarchal inþuence 
of antithetical societal values creating weak representation of sexual 
and reproductive justice, leading to unfair and unreasonable restrictions. 
An individual’s bodily autonomy consistently hits roadblocks created by 
government restriction and protocol. We can analyze these injustices 
by assessing a society’s treatment of gender norms, the experiences of 
women and men in the same environment, and the political and religious 
foundations of that society. I will construct my argument using the Western 
lens and focus on events in the United States to form a conclusive idea 
about the country’s current status and necessary adjustments for sexual 
and reproductive justice.

This paper will explore and assess sexual and reproductive justice 
by providing national case studies to analyze the treatment of these topics. 
It will begin by deýning sexual and reproductive justice and exploring its 
historical origins. Then, it will focus on three topics: the legality of sex work, 
fertility and abortion rights, and transgender rights in the context of the 
sexual and reproductive health movement. After, it will offer institutional 
plans designed by the movement to sustain the longevity of sexual and 
reproductive justice.

What is Sexual and Reproductive Justice?

Definitions and Origin
Foundationally, sexual and reproductive justice exists when every individual 

You Do You, Boo: 
The Unsexy Truth about Sexual and 
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Universal Declaration of Human Rights (UDHR) in 1948 by the United 
Nations. More generally, this proclamation sets a “common standard of 
achievements of all peoples and all nations recognizing the ‘equal and 
inalienable rights of all members of the human family.’”5 The UDHR 
recognizes that individuals have the right to live without oppression, to 
maintain their liberty and security of person, including social security, and 
to sustain an adequate standard of living. In particular, mother and child 
are afforded special care and assistance.



education topics recommended by the CDC.10 Such topics include HIV and 
STD transmission and infection prevention, as well as necessary decision-
making and communication skills. According to the Guttmacher Institute, 
a research and policy organization committed to advancing sexual and 
reproductive health and rights in the United States, fewer teens are being 
exposed to sex education topics in important and timely ways. 43 percent 
of female teens and 57 percent of male teens did not receive information 
about birth control prior to their ýrst sexual experience.11  It is important to 
make international comparisons to showcase the strength of sexual and 
reproductive justice around the world. Adolescents in the United States 



In the 1860s, Anthony Comstock was a prominent force behind 
original anti-birth control statutes. As a devout Christian, Comstock was 





subordination through sexual practice. Anti-prostitution analysts mostly 
focus on street-based trade, when only 5 to 20 percent of a city’s sex 
industry is made up of street-based trade.19 The “whore” stigma and 
ignorance about sex work sustains the misconception that prostitution is 
simply a woman selling her body to a man for his own pleasure.20 Pervasive 
stigmatization of this practice is reþective of the taboo nature of sex that 
has been embedded in Western society.

Sex-work-as-labor proponents are pushing for decriminalization 
because it will lead to safer working conditions and less police interference.21 
Sex workers have an interesting relationship with police because they 
risk arrest for doing their job but lack protection from law enforcement 
as well. Police are supposed to protect people in times of difýculty, but 
there are no explicit protections for sex work. If a worker experiences a 
transgression with a client, their work alone is illegal and lacks support 
from the law, thus incriminating them as well. Sex as labor practice looks 
very much like a regular trade for a speciýc service: negotiation of time, 
terms, price, and speciýcation of the exact service. Just like other workers 
in the social service sector, sex workers seldom receive the respect they 
deserve.22 Decriminalizing sex work will foster a greater relationship with 
law enforcement because workers will not work in constant fear of arrest 
and will view law enforcement as their proponents.

Feminist labor theorists have taken Karl Marx’s analogy of 
prostitution to labor as a way to connect a similar analogy of sex work 
as labor. Marx’s analogy associated prostitution with other forms of labor, 
deeming it inherently problematic.23 Feminist labor theorists used his 
analogy as a way to justify prostitution as labor. This is important to point 
out because it proves that prostitution is not a new formation, but, as the 
famed phrase jests, “the oldest profession in the world.” Sex as labor is 
not another twenty-ýrst century, millennial advocacy point, but has been 
observed as an element of many societies. In Rudyard Kipling’s On the 
City Wall (1889), he writes:

Lalun is a member of the most ancient profession in the 
world…In the West, people say rude things about Lalun’s 
profession, and write lectures about it, and distribute the 
lectures to young persons in order that Morality may be 
preserved. In the East, where the profession is hereditary, 

   19   Emily van der Meulen, “When Sex is Work: Organizing for Labour Rights and 
Protections,” Labour/Le Travail 69, (2012): 149ï152, DOI: 10.1353/llt.2012.0033.
   20   Anne McClintock. “Sex Workers and Sex Work: Introduction,” Social Text, no. 
37, (1993): 2-3, https://www.jstor.org/stable/466255.
   21   Van der Meulen, “When Sex is Work.”
   22   McClintock, “Sex Workers and Sex Work.”
   23   Van der Meulen, “When Sex is Work.”

Grund-Wickramasekera   53



descending from mother to daughter, nobody writes lectures 
or takes any notice.24

 
Kipling implicitly refers to prostitution and compares this practice culturally. 
The West recognizes sex work, but still refuses to accept it as a true form 
of labor. The antithetical patriarchal qualities manifest themselves in the 
circulated literature condemning this labor, criticizing it for its lack of morality. 
These intruding patriarchal concepts, however, do not reach the East and 
are regarded as natural and part of society. This depicts the subjectivity of 
prostitution internationally. Perhaps it is not regarded as the most luxurious 
or enviable job, but there are many established jobs in the labor market 
that are much less enviable than others. If this is an opportunity that is 
available for people to make ends meet and has precedent to be afforded 
the designation of labor, why prohibit it?

Interestingly, while the ñwhoreò stigma contaminates the ýeld of sex 
work, sex is þagrantly þaunted in Western media through advertisements, 
movies, and television shows. Americans seem to wipe away the taboo 
nature of sex when it is for their own entertainment, but when it becomes 
another person’s way of life, it is suddenly problematic. This emphasizes 
the little respect for sex that Americans have, only deeming it acceptable 
for leisurely and procreational purposes, but not for health or societal 
relevance.

Emily van der Muelen conducted a series of interviews with sex 
workers and allies advocating for a fundamental shift in understanding sex 
work as labor. They argued that the only way to establish workplace rights 
and protections in the best interest of the sex worker would have to come 
from a transformation in the conceptualization of sex work. Justice can be 
found by recognizing that sex work is a means for individuals to provide 
for themselves and offer the same types of regulations and protections 
as other forms of work. At the core of the “sex is work” paradigm sits the 
decriminalization and removal of prostitution-related offenses.25

	
The Sexual Contract
Carol Pateman, author of The Sexual Contract, used contractarian 
philosophy to explain the element of free exchange between prostitute and 
customer and described the prostitution contract as any other employment 
contract. The prostitute owns her property and contracts part of that property 



human right to engage in commercial sex.26

“Sound prostitution” upholds the freedom of contract and equality 
of opportunity to any individual who wants to buy or sell services on the 
market. Prostitution then likens to therapy, social work, or nursing. Pateman 
interestingly points out that a social acceptance of contractual freedom for 
the use of one’s body will eliminate marriage and will favor the economic 
arrangement of prostitution because this practice systematizes sex, clearly 
determining the beneýts of the exchange. In marriage, sex is typically not 
associated with a monetary beneýt, so, in comparison, contracted sex 



Fertility and Abortion Rights
The reproductive justice movement calls for the right to have a child and 
the right to parent any children an individual has. Reproductive justice 
demands that the government exercise less interference in an individual’s 
right to freedom, while also ensuring that social justice is maintained to 
promote human þourishing.29 Practically, this looks like the government 
providing the means to maintain a healthy life while allowing individuals 
to choose to partake in those opportunities as they see ýt. If a woman 
believes that she cannot support a child, it is ultimately her choice to 
continue to carry the fetus to full-term and should not be the lack of access 
to an abortion that makes this decision.

During the period between antiabortion and anticontraception laws 
and their reversion in the 1960s and 1970s, it was well established in 
medical practice and law that women with private physicians could obtain 
abortions and contraceptives, with clinical certiýcation declaring that a 
potential pregnancy will be dangerous to their health.30 Yet again, we see 
how reproductive justice is based on access, not choice. Women of color or 
poor women disproportionately do not have access to private physicians, 

so an entire demographic is being excluded from this fundamental right. 
This well-established practice is antithetical to the societal need for bodily 
autonomy.

While efforts were made to increase the fertility of native-born 
white women, the proliferation of attempts to deter the fertility of people 

seen as unýt to produce took place during the ýrst half of the twentieth 
century. The practice of sterilization, prominent between 1900 and the late

 

1970s, exists as a repugnant spot in history, legally used by thirty states 
to prevent individuals deemed as “degenerates” and “hereditarily insane” 
from procreating.31 Prior to 1927, criminal and civil sterilization statutes 
were overturned based on cruel and unusual punishment grounds and

 

due process grounds, respectively. Supreme Court Justice Oliver Wendell 
Holmes’ stated, however, in Buck v. Bell (1927):

It is better for all the world, if instead of waiting to execute 
degenerate offspring for crime, or to tell them starve for their 
imbecility, society can prevent those who are manifestly 
unýt from continuing their kind. The principle that sustains 
compulsory vaccination is broad enough to cover cutting the 
Fallopian tubes.32 

   29   Luna and Luker,  ñReproductive Justice,ò 328ï335.
   30   Ibid., 332.
   31   Ibid.
   32   Ibid.
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argument, where a woman should not take the life of another (fetus) for 



treated rather than natural processes.40 Having control over one’s health 
care decisions is critical, and it is important that women have absolute 
control over their pregnancies and births in order to have positive birthing 
experiences.

The common thread of control connects abortion activism to birth 
activism. Activists for abortion advocate that a women’s self-determination 
is largely deýned by having control of her own reproductive health.41 A 
woman who chooses to have an abortionðtake the life of a fetusðand a 
woman who chooses a less medicalized birthðchoosing to give birth at 
homeðface the same pressure of social stigma and harassment.

Moreover, the pro-choice perspective becomes problematic by 
utilizing the term “choice” to establish this position. Choice is determined 
by having available resources and the ability to exercise status, whereas 
rights ought to be beneýts accessible by all people. Poor women 
and women of color suffer the brunt of this dilemma that continues to 
marginalize them because pro-choice proponents negligently do not 
consider the social, economic, and political decisions of this so-called 
choice model.42 Shaw lists four ways to combat reproductive oppression: 
abortion must be universally advocated; health services must be of equal 
access to all; maternal rights must be recognized and legitimated; there 
must be a better understanding of the relationship between women’s 
empowerment and reproductive health.43 These four ways expand health 
care access for all women because the “choice” issue becomes resolved 
as women’s reproductive health is viewed as a general right available to all 
women universally, offering accessible resources and support without the 
exclusive barriers.

Transgender Rights
The ýght for transgender rights stands as another form of resistance 
to corporeal control. Based on a ýght for identity and self-actualization, 
individuals strive to be successful and healthy, common needs all humans 
work to achieve throughout their life. The concept of gender identity is a 
social construct based on sex and gender stereotypes and has shaped our 
social and medical view of human beings. Across the world, discussions 
about transgender people are entering mainstream discourse. The 
combination of media focus on the transgender community and growing 
acceptance of transgender identities still does not remove the systemic 
and societal barriers, including access to health insurance, stigmatization 

   40   Jessica Shaw,  ñFull-Spectrum Reproductive Justice: The Afýnity of Abortion 
Rights and Birth Activism,” Studies in Social Justice (2012): 145ï155, https://journals.
library.brocku.ca/index.php/SSJ/article/view/1059.
   41   Ibid., 155.
   42   Ibid., 154.
   43   Ibid., 155.
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Transgender rights challenge many classical theorists’ observations 
about the attributes of the human body and its articulation into social and 
political power. Carol Pateman, using contractarian philosophy, points out 
that classical theorists believe women lack the attributes and capacities 
of their male counterparts. In effect, sexual difference becomes political 
difference, creating the determinant between freedom and subjection.48 
The structure of our society and our everyday lives incorporates the 
patriarchal conception of sexual difference established in gender norms. 
If we look at men and women in their natural state and already see an 
inherent power disparity, such as in familial or romantic relationships, the 
freedom to alter one’s gender and sex challenges the social structures 
in place that determine our political and social power. Suddenly, inherent 
female disadvantage becomes a þuid and modiýable quality.

Sari L. Reisner, assistant professor in the Department of 
Epidemiology at the Harvard University T. H. Chan School of Public 
Health, shifts the conversation from healthcare to gender afýrmation in the 
social sphere. Gender afýrmation is the process of being afýrmed in oneôs 
identiýed gender identity or expression. Gender afýrmation can manifest in 
four dimensions. Socially, individuals will recognize and use a transgender 
person’s name and pronouns. Psychologically, people will recognize any 
internalized transphobia they may have to be aware of any difference 
in treatment they may exhibit towards a transgender person. Medically, 
transgender people will be able to transition with hormones and surgery. 
Legally, transgender people can change their name and gender marker 
on their identiýcation documents. Some transgender individuals medically 
afýrm their gender, while others socially afýrm.49

The concept of fair and reasonable treatment for transgender 
individuals is based on the right to your life and body. The identity of an 
individual should not be vulnerable to outside interference or antithetical 
societal values. One could argue that the individual autonomy one has over 
their body is weaker for transgender individuals because it is not solely 
up to the individual to transition, but that they must be provided with the 
speciýc medical care to physically transition, as well as receive acceptance 
from their community to socially afýrm. This argument leaves out one 
crucial point. Our society has gradually grown to accommodate the needs 
for different identities, such as the legalization of gay marriage, spaces 
to celebrate various cultural values, less restrictions on reproduction (i.e. 
adoption, surrogacy). These developments work to offer resources and 
choices that were not already part of society to allow groups to enjoy the  
 
   48   Pateman, The Sexual Contract, 190ï218.
   49   Sari L. Reisner et al., ñIntegrated and Gender-Afýrming Transgender Clinical 
Care and Research,” -RXUQDO�RI�$FTXLUHG�,PPXQH�'H¿FLHQF\�6\QGURPHV 72 (2016): 
1, https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4969060/.
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same rights. If transgender individuals are offered resources to fully enjoy 
their rights, then they can truly claim autonomy over their body.

The effect of social advocacy, education, and exposure 
disseminates information and creates discussions to help us recognize 
other needs. Collectively, LGBTQ+ rights in the U.S. have substantially 
expanded because the realization occurred that society was neglecting 
this community and failing to respond to their needs. LGBTQ+ rights in the 
U.S. are not fully accepted by everyone, but a space has been created for 
them at the table. The transgender community is part of this coalition but is 
currently facing many roadblocks to freedom. Expansive accommodations 
to normalize transgender individuals can help foster greater power in their 
bodily autonomy. Then, we can create an all-inclusive push for bodily 
autonomy that frees all individuals stuck in this cage. To get there, we must 
normalize the topic of sex, be open to different forms of bodily autonomy 
and transitions, and thus strengthen the sexual and reproductive justice 
movement.

The Future of the Movement
Healthcare reform in the United States has typically walked on partisan lines. 
With a divided legislature, conservative lawmakers are trying to dismantle 







The 1LQHW\�¿YH�7KHVHV that Martin Luther posted on the church door in 
Wittenberg in 1517 have long been seen as the catalyst which caused 

the many tensions within the Western Catholic Church to burst forth in the 
Protestant Reformation movement that swept across Europe beginning in 
the sixteenth century. Despite Luther’s famed role, his 1LQHW\�¿YH�7KHVHV 
were simply the spark that ignited the Reformation which already had its 
roots in previous proto-Reformation ideas and movements from across the 
continent. In particular, the Hussite followers of Jan Hus and Jerome of 
Prague rose in popularity in the Bohemian and Moravian lands of Central 
Europe in the late fourteenth and early ýfteenth centuries. The Hussites 
built on reforms by lesser known Czech clerics in the fourteenth century 
that were embraced by much of the regional population. Following the 
death of Jan Hus at the stake at the Council of Constance in 1415, the 
region descended into religious turmoil until the failure of the ýfth and sixth 
crusades declared against the Hussites throughout the 1430s. 

As much of the social structure deýned by the Church collapsed amid 
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Bohemia, Sigismund. The diplomats note that Sigismund has shown 
“himself to be an open enemy of the realm and all of its citizens,…He leads 
the Hungarians and Germans…whose impious hands are soiled with the 
blood of virgins, infants, pregnant women, and men.”5 Therefore, though 
women took part in roles other than their traditional domestic ones during 
the extended Hussite uprising and defense, it must be acknowledged that 
the conventional threat to themselves and their bodies remained very real.

While the conventional wartime violence against women is clearly 
documented, we also have documents that note the active role many 
women had in the changing society emerging from a wide array of reform 
suggestions. Though there was a body of women who went out and either 



themselves with a newer reformer who was under immediate threat from 
the Church, but they were using their status as a lay order to go against 
the traditional cloistering of female religious. This, perhaps, was what 
made female preaching so threateningðthe direct female affront to papal 
authorityðas the Beguines did not formally ask permission to continue 
preaching the way they had been for two centuries. That the Beguines 
joined the Hussites in debate and sympathized with their doctrines, meant 
that these women were not simply outside of papal authority, but they were 
also involved with those who formally rejected papal authority when the 
Pope rejected their requested reforms. Other women were attracted to the 
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Such women did not simply ýght when called upon; they also worked in 
other roles which contributed to the Hussite defense against and rebuttal 
of all ýve Catholic crusades waged against them. Again, we see this in 
the account of the Battle of Vítkov where the famous blind commander 
Jan Ģiģka ordered the reinforcement of a defensive bulwark at V²tkov 
which was undertaken by “a large number of women, girls and laypeople 
from Prague.”14
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Hatshepsut was a powerful pharaoh who ruled in the Eighteenth Dynasty. 
Her rule was an era of peace and prosperity, during which time, Egypt 

þourished and grew in power. Hatshepsut was the daughter of the pharaoh 
Thutmose I and was married to the succeeding pharaoh, Thutmose II. 
When Thutmose II died, she was appointed regent for her nephew and 
stepson, Thutmose III. In approximately the seventh year of Thutmose III’s 
“reign” and her own regency, Hatshepsut took the title of pharaoh and the 
powers and privileges conferred with it. However, Hatshepsut also faced 
a litany of issues due to her gender and due to the ethno-cultural norms 
she both upheld and transgressed.1 The question to be asked then is, how 
did Hatshepsut shape and legitimize her reign in view of her gender and in 
relation to her ethno-cultural boundaries? I will examine how she legitimized 
her reign in light of her gender and how she used her ethno-cultural norms, 
common to the Eighteenth Dynasty pharaohs, to accomplish this action. 
Hatshepsut modiýed these practices and incorporated additional ones 
to suit her situation. An important facet of these adaptations was how 
she substantiated her rule through art, with particular regard to her own 
depictions as pharaoh. These modiýcations were also particularly evib !
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three key aspects of their reign. Firstly, they were usually warrior pharaohs, 
as opposed to simply being living gods; they were no longer just the 
physical manifestation of the divine, but the actual and incarnate hand 
of the particular god’s will. They had turned from being passive objects, 
to dynamic actors. These warrior kings based their rule on expansionist 
policies and practices, thus creating a new method of rule which was very 
different from that of the Middle Kingdom.3 

Secondly, these pharaohs had a speciýc purpose for their rule. 
Once again, they could no longer be passive. They had active duties and 
objectives which had to be fulýlled. The most important of these duties was 
the uniýcation of Egypt through the protection and beneýt of the populace. 
This concept is vital to my third point.

Thirdly, the pharaoh had to support the preeminence of the cult of 
Amun. In honouring this cult, the pharaoh gave gold, tribute, and buildings 
to the god in gratitude for successes, thus bettering the overall status of 
the empire and the people.4 In addition, the pharaoh cultivated a deep 
and personal relationship with the god. In this relationship the pharaoh 
became the god’s son, in addition to being the physical embodiment of the 
god, and of his divine will.5 This connection was essential to the pharaoh’s 
position as the rightful ruler of Egypt.6 Hatshepsut utilized these methods 
and conventions to cement her reign. She both realized and altered the 
ethno-cultural practices of the Eighteenth Dynasty pharaohs to better suit 
her own personal and speciýc needs. In an almost alchemical process, 
Hatshepsut managed to use the traditional methods of conferring rule in a 
new and untraditional way which, nevertheless, still bestowed power and 
authority.

Another typical aspect of pharaonic power which Hatshepsut used 
greatly to her advantage was the language of art and statuary. This subtle 
form of communication was not so much a value of the Eighteenth Dynasty 
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statues and other artistic portrayals of herself as a male pharaoh to further 
legitimize and afýrm her position as a female pharaoh.7



was already replete with powerful women such as Ahhotep and Queen 





new Egyptian dress and shows the king and their attendants with new 
Egyptian attributes.23 This change clearly indicates there was then a 
distinct relationship between these two cultures. Through the image of the 
Puntians taking on Egyptian fashions, Hatshepsut was showing how, not 
only had she established a relationship with this rich foreign land, but that 
the occupants of that land were in some ways submitting to the Egyptians 
and identifying with them.

The success the expedition accrued and the riches it brought back 
also helped to enrich Egypt’s infrastructure and, in so doing, helped to 
create unity. Hatshepsut built relationships through her allocations of 
persons to oversee the expedition and through her distribution of goods 
on the expedition’s return. She was also able to use the wealth and riches 
she gained on this trip to fund the building of new structures and temples 
which furthered her cause of bringing unity to Egypt.24 In doing this, she 
also employed the use of very speciýc rhetorical strategies which were 
designed and formed to help further the uniýcation process.25 

Hatshepsut also made good use of her distribution of Puntian 
treasure, particularly the aromatics, when it came to the Cult of Amun. 
She gave the temple of Amun massive gifts stating that all the glory of the 
venture was due to Amun, as he himself had ordered this expedition and had 
brought about its success. These gifts and honours had the dual purpose 
of gaining her the support of the Temple of Amun and legitimizing her own 
position.26 The Cult of Amun was particularly important in Hatshepsut’s 
legitimization of her reign. One of the ways she utilized this advantage 
was in a myth, which she popularized, concerning her conception and 
birth. According to this legend Amun made a speciýc decision to beget 
Hatshepsut and so took the form of Thutmose I so that he could have 
relations with Hatshepsut’s mother, thus creating Hatshepsut through 
divine conception.27 Furthermore, in this legend, there was a prophecy in 
which Amun stated his intention to create a daughter who was destined to 
rule Egypt.28 

However, Hatshepsut went even further than promulgating this myth, 
stating that she was commanded and guided directly by Amun because of 
her deep and personal relationship with him. In this idea, she declared  
 
   23   Punt Relief Copy, (Hatshepsut’s Temple).





ethno-cultural limits to legitimize her distinctly unconventional rule.
In assuming power, Hatshepsut broke with royal tradition in 

naming herself pharaoh. This action led her to use both conventional and 
unconventional methods to validate and maintain her throne. Her rule was 
particularly prosperous and, despite much speculation, the consensus 
that she died of natural causes supports the idea that she was a highly 
competent pharaoh, as incompetent rulers, in the ancient world, were 
typically murdered.32 These facts did not protect her memory however; for 
reasons, such as fear of another female pharaoh, a later ruler, attempted 
to destroy her memory, erasing every trace of her being.33 They failed in 
this attempt howeverðHatshepsut is known and will continue to be studied 
and lauded. She is a bright symbol for many women today, exemplifying 
strength in the face of sexism and adversity and serving as a testament to 
just how powerful a woman can be.

   32   It is postulated that Hatshepsut died of diabetes.
   33   It used to be thought that, in a ýt of vengeance, Thutmose III tried to erase 
Hatshepsut’s memory; however, newer research suggests that Thutmose III did not in 
fact hate his aunt, and the desecration was caused by a later ruler.
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The concept of the hero is one that has existed for as long as the art 
of storytelling has been around and is a component of many human 

cultures. It is one of the strongest “fairytale” archetypes, often embodying 
every characteristic that a given culture values and conveniently wrapped 
up in one ideal ýgure: an object of admiration and aspiration.1 Every 
group and era in human history has had its heroes or heroines who have 
gone down in history as the shining stars of those groups, conquering 
adversaries through wit, cunning, and strength; winning the hearts of 
strangers they meet through hard work, kindness, and “correct behavior.”2 
Families and communities pass down hero stories and legends to remind 
their descendants of what makes a heroðwhat makes up the best person. 
A well-known heroine of Asia is Hua Mulan, the Chinese girl warrior who 
risked her life in order to protect her father’s. Her story, originally told in 
the form of a ballad, was animated in Disneyôs 1998 feature ýlm Mulan. 
However, what arises in Disney’s retelling is not the bold Asian woman 
who joined the army in place of her father, but, by Disney’s hand, the girl 





to homogenizing their products so that they reach an ever-increasing 
number of consumers. In her article on the reception of Disney’s Mulan, 
scholar Jun Tang argues that “globalization of distribution has produced 
more homogeneous consumer needs, tastes, lifestyles, and preferences 
all over the world.”7 In Mulan, Disney has aimed to rewrite the story based 
on elements typical of popular fairy tales. For example, a romantic element 
is inserted into the narrative at the very beginning of the ýlm, as viewers 
are introduced to Mulan on the day of her matchmaking. Adding the whole 
matchmaking yarn serves to satiate the need for the love story element in 
common fairy tales. In doing so, the ýlm loses much of the history of the 
original legendðthat which makes it so uniquely Chinese.

Despite Disney’s choice to westernize aspects of Mulan, its 
interpretation includes Mulanôs choice to cross-dressða distinct and 
key component to the story of Mulan. It is not a new concept; the history 
of gender portrayal in entertainment and literature across the globe is 
fraught with gender blending, and the history of cross-dressing in Chinese 
culture is surprisingly rich, given historical Asian attitudes towards women. 
Numerous pieces of literatureðtheatre, ballads, operaðhave characters 
who feature incongruence in gender roles, especially women who disguise 
as men. In his book Cross-Dressing in Chinese Opera, historian and author 
Siu Leung Li posits, “The history of Chinese opera can…be instructively 
described as a series of narrative fragments of ‘gender trouble’.”8 According 
to Holly Devor in her review of Vern and Bonnie Bullough’s article Cross 
Dressing, Sex, and Gender, men and women historically have engaged 
in cross-dressing for different reasons: males’ motives were typically for 
sexual purposes, and they could do what they pleased without much worry 
for consequence, simply because they were protected by their gender 
and automatic status above women.9 On the other hand, females would 
cross-dress in order to experience taking their lives into their own hands, 
such as in the matters of economic freedom and independence. Often, the 
women who partook in cross-dressing came from lower classes, as these 



to-male dressing-up was perceived as dressing ‘up’, as an upgrading in 
social status, and hence as a willful transgression toward more power 
and freedom.”11 Men were already the center of the world, be it politically, 
socially, or anything in between, and a massive gap existed between men’s 
and women’s statuses. Cross-dressing in the imaginary worlds of myths, 
art, and writings provided a brief respite from this discrimination. 

In Chinese theater, the earliest record of role switching was 
observed in the early years of the Tang Dynasty (617ï908 CE), with men 
beginning to play female roles; women began to play male roles toward 
the middle of the Tang Dynasty.12 The actress in a male role grew popular 
and has held a unique and strong presence in Chinese opera since 
Yuan Dynasty (1271ï1368 CE), a period that scholars generally dub the 
“golden age” in Chinese theatrical history.13 Actresses in male roles were 
so popular they were often given the lead roles onstage. In fact, these 
actresses “were not only capable of performing male roles that required 
a good deal of singing, but they also portrayed military male ýgures, 
demonstrating their artistic mastery of martial arts and acrobatics.”14 It 
would seem that because the practice was so widespread, it would be 
tolerated and normalized, but still from the ancient Chinese orthodox 
point of view, these cross-dressers were regarded as “human demons.”15 
Nevertheless, the practice continued through the Ming and Qing periods 
(1368ï1911 CE, collectively) and cross-dressing remained a popular 
feature in both private troupes and public theatres.16 

It is a slightly gauche gesture for Disney’s adaptation to take this 
complex and signiýcant facet of Chinese history and use it as a punchline. 
Mulan pits Mulan’s femininity and masculinity against one another, but 
neither side truly wins. As a woman, she is clumsy, clueless, and lacking 
social graces and evidently unable to be a good daughter or bride; as a 
man, she is still incompetent and awkward, and her decision is scornedð
the ancestors do not want to claim her, as one of them scathingly yells, 
“No! Your great-granddaughter had to be a CROSS-DRESSER”!17



against her will. Reverting back to woman was a shameful event for 
her, as she suddenly became a “treacherous snake,” having committed 





seeking; whiteness ensures privilege but being female puts one below 



wants to see. However, Disney modiýes Chinese history and capitalizes 
on stereotypes to appeal more to Western consumers. The implications 
reach far and wide, but Asian-American families, especially those who 
have gone through the immigration process, may be affected in a particular 
way. The twentieth century saw a huge inþux of Asian immigrants, seeking 
new beginnings and better lives after þeeing war-torn homelands, having 
left everything behind. In 1965, the United States passed the Immigration 
and National Act, removing quotas based on nation of origin and sharp 
restrictions on immigration from Asian and Middle Eastern countries, bars 
that had been established since 1921.31 Following the passing of this act, 
migrations from Asia rose dramatically, propelled by events such as the 
gruesome regime of Mao Zedong, the bloody Vietnam War, and the North 
Korean Gulag, among an inexhaustive list of many others.32 Between 1980 
and 1990, the population of Asian immigrants in the United States nearly 
doubled from 2,540,000 to 4,979,000, according to data from the U.S. 
Census Bureau.33 By this time, many of the families that had immigrated 



school and with their friends, but at home spoke their native languages as 
well. The grandchildren of many immigrants could only speak English.

	 To the daughter of Asian immigrants, Mulan probably hits very 
close to home. Classic Chinese philosophy maintains the female as a 
submissive entity throughout her entire lifetime, keeping in line with her 
family and then that of her husband’s.34 Disney’s Mulan does not ýt in 
anywhere, cannot please her parents although she loves them and tries 
to, and is trying to discover herself. What Mulan will not do is encourage 
upholding familial traditions and obligations, but it will inspire young girls 
to break away from the expected to ñýnd who they are inside.ò Since the 
values of Disney’s Mulan lean toward white feminism, this is likely to work 
against what an Asian-American family wants. But a girl probably would not 
see anything off about Mulanðby ditching the role that she is supposed 
to play, she saves China, gets to hug the emperor, and comes home 
triumphant and with a potential suitor. Of course, the problem is that today 
most girls are not expected to see a matchmaker or bear sons to serve the 
emperor, as it was in the setting of Mulan; rather, the expectations could 
be to exhibit an appropriate amount of respect and politeness towards 
elders and authorities, to keep the peace and avoid confrontation, to aspire 
to certain professions, and to dress “properly.” The list goes on. But with 
rapidly evolving societal norms, generations continue to ýnd themselves 
at odds with each other over the “right” ways to behave. Given Disney’s 
inþuence, there is no doubt that Mulan has shaped the childhoods and 
mindsets of millions of girls.

Mulan presents a stark contrast between the traditions and culture of 
Mulan’s China and the imperialistic power of the West, making it clear that 
the only way to truly be an empowered heroine is to leave your traditions 



the while the younger generation of Asian-American girls is left to watch 
Mulan and wonder who it is who can really embody who they are.
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Time and time again, Sophie Treadwell’s play Machinal has been 
pigeonholed by genre. The scholarly conversations surrounding Machinal 

primarily revolve around three spheres. Many scholars look at the text from 



an individual steeping in isolation and in opposition to a society that 
privileges the spectacle, or “the sector [of society] which concentrates all 
gazing and all consciousness,” over real, human connection.
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Masses were so consumed by the spectacle that the court case 
began to take on the outward appearance of a show devised solely for 
entertainment. For those who could not procure a seat for themselves in 
the courtroom, newspapers covered the case in detail and were delivered 
“to readers in a decidedly non-intimate form, […] through easily smudged 
pages that could be passed from hand to hand or carelessly discarded.”6 
Accordingly, the treatment of the Snyder-Gray case cheapened the lived, 
human experiences of the two on trial by prioritizing the spectacle and 
the sale of the spectacle over their humanity. Jones notes that after the 
crime was committed, “Newspapers capitalized on the huge market for 
this sordid courtroom drama […] reporting everything Snyder and Gray 
said or did, reviewing their performances on the stand, and keeping 
running commentary on the ‘audience’s’ reaction.”7 In response to this 
phenomenon, Treadwell re-imagined the case in the form of a play not to 
placate the mass media’s demand that the case operates like a Broadway 
production, but to reclaim the story and inspire audiences to feel their 
sense of humanity again. 

Treadwell pushed back against the media’s spectacularizing of the 
trial by re-imagining the events. To reinvigorate the audiences’ awareness 
of their humanity, she made a few critical changes to her plot that 
distinguished it from the actual trial. Although the play maintains noticeable 
similarities to the Snyder-Gray case (the female protagonist marries a man 
she does not love, enters into an illicit affair, kills her husband, testiýes for 
herself at court, and is sentenced to death), Treadwell chose to tell the 
story from the wifeôs perspective onlyðthere is no co-conspirator. While 
Helen Jones (the protagonist) is inspired by her lover to commit the crime, 
she is never validated by him. By focusing the play on the experiences of a 
single person, Treadwell avoids writing a misguided love story and focuses 
on humanizing her protagonist and examining the sort of society that could 
drive someone to commit such a heinous crime.

Machinal begins with a dilemmaðHelen can either marry her boss, 
who she does not love, or lose her job. The culture that surrounds her is 
one of conformityðone that derives from the ecosystem of the spectacle, 
in which those who consume spectacle are expected to passively accept 
whatever the state, and the spectacle sanctioned by the state, feeds them. 
While her coworkers seem to accept their place in society with few qualms, 
Helen struggles to ýt into the script that has been written for her. After arriving 
late to work, the Stenographer asks her why she does not get to work, and 
Helen responds, “My machine’s out of order.”8 When the Stenographer 
asks why she does not ýx her machine, Helen replies, ñI canôtðgot to get 

    6    Lutes, “Tears on Trial,” 344.
    7    Jones, ñIn Defense of the Woman,ò 486ï7.
    8    Sophie Treadwell, Machinal (London: Nick Hern Books, 1993), 9.





Codell     95

donôt touch meðpleaseð[é] please donôtð[é] donôt touch meðpleaseð
noðcanôt.ò14 But, as much as she knows what it is she wants (or rather, 
what she does not want), she also knows that if she denies George, “she’ll 
lose her job.”15 She feels so weighted by the pressure applied by others 
around her that she recognizes what she must do.16 Driven by pressure 
from her co-workers in episode one and her mother in episode two, she 
decides to marry George and effectively marry into the society of the 
spectacle in hopes that she will learn to cope with her sense of isolation 
and ýnd a place for herself in life.

However, the extent to which George H. Jones is a product of the 
society of the spectacle becomes intolerably clear on their honeymoon 
in episode three. In his attempt to connect with his wife, he relies on the 
stories that he has heard from other people to forge a connection with his 
wife, demonstrating how “the externality of the spectacle in relation to the 
active man appears in the fact that his own gestures are no longer his but 
those of another who represents them to him.”17 Jones tells Helen, “That 
reminds me of the story of the Pullman porter and the [tart]” as a means 
to get physically closer to her.18 As he tries to be intimate with his wife, he 
relies on someone else’s experiences and someone else’s words to set 
the mood. 

When he does divulge into his dreams, attempting to tell his wife 
“all about [himself],” it is obvious that his desires are manufactured around 
commodities and ideas that have been sold to him.19 He tells his wife, “Next 
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meaning to her. 
Unfortunately, Helen’s romance with Roe is short-lived, and within a 



the nightmare of imprisoned modern society” and the “guardian of sleep,” 
then Helen represents, at this moment, the insomniac hostility that an 
individual may be driven to should they refuse to be lulled to sleep by their 
surrounding society.36 In a vicious attempt to refuse the spectacle before 
her, she murders her husband in his sleep by hitting him over the head with 
a bottle ýlled with small stones. 

It is within episode eight, “The Law,” that Treadwell’s detournement 
realizes its most explicit form. On trial for murder, Helen testiýes for herself; 
however, Treadwell overlays her testimony with the interpretations of 
nearby reporters, who scrutinize her every move. After her defense lawyer 
completes his examination of her, the ýrst reporter says, ñthe accused 
woman told a straightforward story ofð,ò while the second reporter claims, 
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consumed by her isolation, the direct product of her spectacle society. In 
Debord’s words, “Separation is the alpha and omega of the spectacle.”42 
Thus, for Helen to be so entranced in her own isolation means that the 
spectacle has won in its efforts to consume her. By portraying moments 
of human suffering during the trial, Treadwell detracts from the original 



While the popular avenues of analysis are important and valid, the play’s 
other concern, to reject and renounce society’s obsession with passively 
consuming spectacle and thereby isolating people from themselves, is 
critical to fully understanding Machinal’s scope. Treadwell’s play is not only 
relevant to 1920s culture or the late 1950s ethos that bred the Situationist 
International, but also to today’s modern American culture, in which media 
permeates the public’s lives more than ever. If audiences and scholars only 
ever categorize the play as feminist, or biographical, or expressionistic, 
then they will compartmentalize the text and miss a larger aspect of the 
work that synthesizes the three components that make it up. If audiences 
and scholars begin to analyze how Machinal speaks to the consequences 
and dangers of spectacle societies that continues to privilege media intake 
and state power over human connection and autonomy, then Treadwell’s 
play can further enlighten the human experience. 

100   inter-text
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In many ways, Disney’s1 1977 ýlm The Many Adventures of Winnie the 
Pooh remains true to author A. A. Milne’s source texts.2 Both feature 

hypodiegetic narratives that celebrate the power of imagination; both 
present quaint art evocative of a simpler time; and both arguably leave 
audiences feeling warm and fuzzy inside. Where the two media largely 
diverge, though, is in their cast of characters with Disney amplifying 
the characteristics of Milne’s core cast. As such, Tigger becomes more 
raucous; Piglet becomes more timid; and Rabbit becomes more bossy. Less 
notably but no less interestingly, Winnie the Pooh becomes…cuter. This is 
achieved as The Many Adventures of Winnie the Pooh ampliýes Poohôs 
soft, malleable, and subsequently cute body, as well as his vulnerability by 
exaggerating the precarious situations he ýnds himself in. To what end this 
ampliýcation takes place is debatable, but may lie in Disneyôs consumerist 
culture. 
	 Before one can fully address how Disney facilitates this 
ampliýcation, itôs important to ýrst consider what the cute aesthetic is and 
how it manifests in Milne’s text. Focusing on the physical attributes of 
the cute, aesthetics scholar Sianne Ngai deýnes a cute object as small, 
compact, soft, and malleable.3 In her text Our Aesthetic Categories, Ngai 
explains,

Cuteness is a response to the ‘unformed’ look of infants, to 

    1    The Disney corporation is referenced throughout this paper as “Disney.”  These 
references do not refer to the actual person Walt Disney, although he was involved in 
the production of The Many Adventures of Winnie the Pooh.
    2    Disney’s The Many Adventures of Winnie the Pooh is based on two of Milne’s 
texts (Winnie-the-Pooh and The House at Pooh Corner), but this paper will not 
discuss the latter.
    3    Sianne Ngai, Our Aesthetic Categories: Zany, Cute, Interesting (New York: 
Harvard University Press, 2015), 64.

“Oh, Stuff and Fluff!”:

[ Emily Dietrich ]

Amplifying the Cute Aesthetic of Winnie the Pooh



the amorphous and bloblike as opposed to the articulated 
or well-deýned.  Indeed, the more malleable or easily de-
formable the cute object appears, the cuter it will seem.4

An example Ngai supplies of the cute is a frog-shaped bath sponge 
marketed for babies that not only possesses a simple design but is also 
physically malleableðone can squeeze the sponge and witness the 
object’s reaction to that force. The fact that this sponge is designed for 
babiesðNgai notes how the purpose of the sponge is ñto be pressed 
against a babyôs bodyòðalso reveals the connection between the cute and 
commodities designed for children after World War I.

4
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	 In Disney’s The Many Adventures of Winnie the Pooh, Pooh’s cute 
physicality is ampliýed in a number of ways, including through the use 



cutest when they are “in the middle of a pratfall or a blunder,” or rather any 
situation that manipulates them into a physically and/or mentally vulnerable 
position. Examples Harris provides of the cute “in distress” include a teddy 
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	 In Disneyôs ýlm adaptation of Milneôs text, this relationship between 
Christopher Robin and Winnie the Pooh is rendered far less complex, 
with Christopher Robin consistently serving as the protector and guide of 
Pooh and his friends. This is a comforting development given the ýlmôs 
ampliýcation of Poohôs vulnerability by exaggerating the distressing 
situations he often ýnds himself in. A prime example of such exaggeration 
takes shape as Pooh tries to steal honey from a swarm of bees protecting 
their hive by holding onto a balloon and pretending to be a rain cloud. While 
in Milneôs text the bees never directly threaten Poohðone brieþy lands 
on Poohôs nose but doesnôt try to sting himðDisney turns the scene into 
an aerial battle.18 The bees malevolently laugh at Pooh, frantically chase 
him, and even cause the balloon heôs holding onto to deþate.19 The result 
is that instead of gently þoating down from the sky as he does in Milneôs 
text, Pooh suddenly plummets to the ground and into Christopher Robin’s 
arms.20



words, cute objects make consumers feel like the cute object not only 
wants them but needs them.25 The result is that commodities, like Disney 
merchandise, that are divorced from consumers (they’re made by strangers 
often halfway around the world and sold by an impersonal corporation) 
become personal. Whether or not it’s fair to accuse the Disney corporation 
of allowing consumerist culture to dictate their art, though, is questionable.  
Nonetheless, as Disney continues to dominate the media industry and 
the line between art and commodity is increasingly blurred, it remains an 
important topic to address. 
	 By analyzing how Disney ampliýes the cute aesthetic of Winnie 
the Pooh, one gains a better understanding of not only what the cute 
aesthetic is, but how corporations such as Disney manipulate it. Whether 
or not Disney’s changes to Milne’s source texts are for better or worse is 
debatable as Milne’s texts and Disney’s now series of Winnie the Pooh 
ýlms fail to exist in vacuums separate from one another. The two respective 
series inform one another with readers and viewers often coming to each 
source with preconceived notions of who Winnie the Pooh is and what 
each story is about. That said, it seems fairer not to pass judgement about 
which series is better, but rather to amicably recognize their own strengths 
and differences.

   25   Ibid., 64.
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“Say It Loud”: 
The Song That Backed the 

Civil Rights Movement
Song Review

[ Sarah Coffman ]

R eleased in August of 1968, in the middle of the modern Civil Rights 
Movement, ñSay It Loud ï Iôm Black and Iôm Proudò by James 

Brown became an anthem voicing black frustration with unchanging 
socioeconomic inequality in the United States. It came at a time when 
the American government had passed legislative reform that struck down 
segregation, but the law was not put into practice. In the song, Brown 
called for a continuation of the ýght for equality and challenged his black 
listeners to take pride in African American persistence and resilience in a 
country where they had never been seen as equals by the white majority. I 



black Americans in his song.
Until the release of “Say It Loud,” James Brown was not involved 

with the modern Civil Rights Movement. Before the song’s 1968 release, 
James Brown was one of America’s favorite black artists, famous for fun, 
rhythmic hits like “Papa’s Got a Brand New Bag” and “I Got You.” This 
demonstrates that Brown felt compelled to take a pro-civil rights stance 
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and Iôm Proudò remains relevant in twenty-ýrst-century America, as the 
black population faces the issues of police brutality, inferior schooling, an 
achievement gap, a pay gap, and racism in the form of microaggressions 
or outright bigotry like job and hiring discrimination. Considering that these 
are just a few of the issues that African Americans are up against in post-
racism America, it is critical that black people continue to embrace the 
messages of James Brown’s song. Hip hop lyrics, since the creation of 
the genre in the early 1970s, often contains themes of black identity and 
experience with inequality in the United States. From the inþuence that 
“Say It Loud” has had on both civil rights and music, it becomes clear that 
black pride, power, and solidarity were as essential during the civil rights 
era as they are today. 

112   inter-text



Milk is an inspirational biopic about the life of gay activist Harvey Milk 
in the 1970s. Brimming with talented actors, this ýlm serves to revive 

Milk’s legacy in a world that was beginning to forget how much of an 
impact he made as an individual for the LGBTQ+ community. Released 



of setting a variety of moods throughout the narrative. For instance, at the 
beginning when Harvey and his boyfriend at the time, Scott, open up the 
camera store “Castro Camera” (the Castro in San Francisco, CA is known 
for being one of the ýrst gay neighborhoods of the United States), Elfmanôs 
score is ýlled with hopeful, brisk, staccato strings paired with a choral 
element of uplifting, high voices. This track, “The Kiss,” both optimistically 
speaks to how much Harvey envisioned for his life with Scott as it also 
lets the viewer know that they are settling in for a rollercoaster of events 
to come.

An example of placing the audience in an intensely emotional state 
is when riots begin to ensue in the streets of the Castro because of the 
repeal of the gay rights ordinance, a law which would make it legal for 
employers to ýre employees who are gay. Harvey is brought down from 
his apartment to the streets to help. Once Harvey is outside, the camera 
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notes, which intensify the unnerving scene. There are also many instances 

of legato, or long, drawn-out notes, for the strings that build up the viewer’s 
anticipation for what the next note will be, or in relation to the movie, the 
audience ýnally discovering Jackôs fate. The guitar then comes in and 
takes over the focus of the track, placing the strings in the background as 
the scene comes to a devastating close.

Near the end of this ýlmôs emotional journey, archival footage of 
the Castro’s residents holding a candlelit vigil for Harvey Milk and then-
Mayor of San Francisco, George Moscone, after they were killed in City 
Hall is shown. This scene uses a powerful track by Elfman entitled “Give 
‘em Hope,” a famous phrase by Harvey himself, which has sections that 
are similar to “Harvey’s Theme 1” as it contains a leitmotif, or a repeated 
melody, from the latter track. Just as his theme is throughout the ýlm, 
Harvey Milk was a symbol of hope not just to the people of the Castro and 
San Francisco, but to those across the nation, both young and old, who 
saw the chain reaction that his actions and bravery brought about. Having 
it repeated during this vigil, when it seems like hope is lost, is very moving 
because it is a cue to the viewer that slowly but surely things will get better 
and heal themselves. Though it will not be the same, life will progress, and 
hope will be restored.

Through his political activism, Harvey Milk became a symbol of hope 
to the gay community across the country. The enormous, widespread impact 
that he had on the world is immeasurable. He helped the gay community 
gain civil rights, created representation for the LGBTQ+ community in 
a public seat of ofýce, spread awareness for the issues that the Castro 
community were affected by, and helped pass laws to protect gay people 
across the nation from the bigoted regulations that stood against them; the 
list goes on and on. Despite his struggles, Harvey found solace in hope for 
a “better tomorrow.”3 He shared that hope with the world making it a more 
loving and accepting place than when he was born. Danny Elfman’s score 
beautifully transforms this ýlm into a moving piece of art and underlines the 
activist’s beliefs and hopes for the future. His narrative and musical journey 
move in tandem with one another as the events of Harvey’s life drive this 
emotional journey. In Harvey Milk’s simple yet wise words, “You gotta give 
‘em hope, you gotta give ‘em hope.”

    3   Ibid.



T he time has ýnally come. I am a senior at Lake Forest College. I still 
remember freshman orientation, where I met my new friends and 

participated in exciting activities. Now, I walk around seeing freshmen 
experiencing their ýrst semester as college students, exactly where I was 
three years ago. The past four years have þown by and it has ofýcially 
hit me: I only have two semesters left of undergrad. Soon, I have to start 
applying for jobs and live like an adult. So, what is it like to be in my position 
right now? It is not easy; I have had sleepless nights, several cups of coffee 
just to keep my eyes open, and moments of trial and error. I may have, 
unfortunately, fallen under the spell of ñsenioritisòða lack of motivation and 
the urge to graduateðbut despite these inevitable obstacles, I want to 
share my college experience and what it is like to be a senior in college.

When I started my freshman year, I had no idea what I wanted to 
study, and I think that’s a good thing. I came into college undecided, ready 
to explore the different classes and areas of study that were offered. I was 
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this has greatly impacted my social life. I have become more independent 



Ancient Governmental 
Concepts of China:
Confucianism Versus Legalism 

[ Aaron O’Neill ]

A lmost everyone has an idea of what government should do or how 
it should be structured. The difference between Joe’s water cooler 

critique of a bill that was just passed by Congress and a full-þedged 
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through moral force and keep order among them through rites, and 
they will have a sense of shame and will also correct themselves.”2 This 
aspect of Confucian philosophy emphasizes that governing through rules 
and consequences is detrimental to society because people will bypass 
these laws and avoid punishment. Instead, if one governed through 
virtue, rules would not be necessary because people would regulate 
their own behavior. This embodies the Confucian idea that people are 
naturally good, and therefore if you lead them with humaneness, they will 
behave loyally towards their ruler, and act morally towards each other. 

In contrast, Legalist philosophy emphasizes a strong state 
government with strict rules and punishments. William Theodore de Bary’s 
introduction to the Legalist text, The Book of Lord Shang, describes the 
foundations of Legalism: “Especially the need for strong and decisive 
leadership, state domination over the people, and reliance on strict laws, 
including generous rewards and harsh punishments rather than traditional 
ýduciary relations and family ethics.ò
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Portrait of a Place:
The Apostle Islands

[ Kayla Goelz ]

The Apostle Islands National Lakeshore is located along the beaches of 
Lake Superior in the Bayýeld Peninsula region of northern Wisconsin. The 

islands were previously recognized only as a source of raw materials; however, 
the region currently exhibits millions of years of geological transformations, 
as well as hundreds of thriving plant and animal species. Additionally(ly exh<</1 1 u)0.5  1 n.123l transformations, 



various hardwoods as well as white pine and spruce-ýr.7 Alongside this 
forest vegetation, the wildlife of the Apostle Islands includes black bears 
and whitetail deer, as well as various species of birds, including loons, bald 
eagles, and herring gulls.8 Surrounding the islands is Lake Superior: the 
most dangerous of the Great Lakes.9 The islands have been the site of 
many historical shipwrecks; however, the islands also feature the largest 
collection of lighthouses within the United States, providing guidance for 
ships navigating the lake. Existing in Lake Superior, the Apostle Islands 
consist of unique sandstone formations, while also fostering a pristine 
ecosystem for thriving wildlife.

As the Apostle Islands have an extensive geographical history, there 
are also economic histories tied to the region. American Indian inhabitants 
met with European settlers in the seventeenth century, who valued the

Apostle Islands as a location 
for French fur trade.10 By 1790, 
the islands had become the 
main trading center of the 
Lake Superior region. Yet, as 
fur became scarce, the islands 
entered an industrial age in the 
1870s, becoming a source of 
lumber, ýsh, and stone.11 The 
lumber industry was initially very 
successful in the Apostle Islands 
due to the variety of available 
tree species, speciýcally white 
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human stories reaching back to time immemorial.”18 The dense forests 
and sandstone cliffs of the islands hold clear signs of geographic history; 
however, beyond that, the Apostle Islands hold centuries of Great Lakes 
culture that is central to life in the region today.
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